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Preparing Future Music
Teachers For Dealing With
Minority Students:
A Profession At Risk
By Carlesta Henderson
Keene State College
asmusic education turned its back on
styles of a multicultural society, as our urban
minorities? Perhaps a more important
music teachers are now doing. This reality
question is this: "Is music education,
calls for a revamping of every aspect of music
by way of its teacher educateacher education programs,
tion programs, preparing its
from the composition of colHad the rnusic
graduates to face the stulege and university staffing,
dents of color-Hispanics,
undergraduate population,
education
African-Americans,
Iative
and methods and materials,
profession paid
Americans, and Asian-Amerito curriculum and evaluative
cans-who will comprise the
procedures. Like an octoattention to [the
majority of America's public
pus with music teacher eduTanglewood SYITl- cation
as its head, tentacles
school population in the year
posiuITl report]
200Q?" In nearly every disspread in every direction
course concerning minorities
and touch every facet of
and taken it rnore
and music education, the 1967
music teaching and learning.
seriously, school
Scholars, writers, and soTanglewood Symposium is
referenced; however, even
rm.isic progralTIS cial scientists believe it is
this frequently cited report
to continue
today 'Would be in foolhardy
did not really reflect the ex"business as usual" in our
tent of America's human dia better position
nation's schools. Logic
versity. Had the music edusuggests
we cannot fit a
to rneet the
cation profession paid attennew, more aggressive, large
rrursical needs of
tion to that report and taken
body of people into an old,
it more seriously, school musmall garment, however
all of America's
sic programs today would be
comfortable and serviceable
children.
in a better position to meet
that old garment may have
the musical needs of all of
been. It is important to reAmerica's children.
member that music, like all
In scarcely seven more years, music teachart, has always been a product of its culture
ers throughout the C.S. will be faced with the
and is a reflection of that culture. By the
need to adopt new methods, materials, and
year 2000, America's cultural body will have
undergone a metamorphosis.
Its shape and
Carlesta Henderson is Professor If Music at Keene
its image will have drastically changed. Will
State College, Uniuersitv System of Nell , Hampshire.
music education adapt to these changes?
Her research interests include P7t!- and in-seruice
The task of finding a balance between a
preparation ofmusic teachers. educational pbilosopby. and etbttomusicological
issues concerning miEurocentric course of study and an ethnocennorities.
tric one (or multiculturocentric, if you will) is
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ahead. Suites and symphonies were derived
from the people and their folk music and
dances; early madrigals and chansons also
came from the people. Rap and jazz, more
contemporary genres, also came from the
people. We must refocus our vision upon
those roots and bring them into modern
pedagogy throughout the music curriculum.
The musical tapestry which makes America
one of the richest, most colorful nations in
the world is both music teacher education's
greatest asset and its greatest challenge.

A New Music Teacher Education
\Vhere does the task of music teacher education begin? It begins with the music faculty itself, a faculty committed to retraining
itself in ethnomusicological study, for one
cannot teach what one does not know.
Rather than meeting the challenge of re-education, however, most people find it easier to
continue teaching what is known, convinced
that the body of information is still relevant
and sufficient.
If music teachers expect to teach minorities
effectively, they must go the source of the
various cultures and learn to understand how
their music came to be. The societal forces
that make up the culture interrelate to the
culture's art, its religion, its family structures, its
sociopolitical ethos, its geography, and its history. When students learn the music of a culture from these multiple perspectives, authentic folk music takes on a new dynamic and
meaning. College professors who teach music
methods courses must return to school. but
this "school" can often be far away. Reading
about a culture is not as valid as an actual immersion into it; for example, this writer's musical education and growth occurred during
study in England, Germany, Italy, Hungary,
and more recently in Indonesia."
If such opportunities are unavailable, the
culture can come to the professor by way of
visiting ethnomusicologists, local or regional
ethnic musicians, media, and by way of students who have been steeped in their own
cultural heritage. The hiring of minority faculty is imperative, for they can be invaluable
to a committed department of music. \Vellgrounded musicianship and a solid background in music history provides the strongest foundation for careful ethnomusic-
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ological study. Music faculty have these
tools, but they must want to pursue the study
of the musics of other cultures. Do music
teacher educators have the will? This is the
overriding question.

Calls for Change
A review of literature, reports of proceedings in music organizations and societies,
and summary accounts of numerous conferences from disparate groups such as the College Music Society (CMS) and Music Educators National Conference (MENe) proclaim
the urgent need for change in music curricula, staffing, supervision, methodology,
and materials. Music scholars, researchers,
and practitioners in our nation's classrooms
are issuing mandates for change. Music
teacher education has indeed had ample time
to prepare to meet the challenges identified
by the Tanglewood Symposium, Ann Arbor
SyrnposiumZ Black American Music Symposium,3 and more recently the National Black
Music Caucus conferences+ all of which
drew attention to the tremendous need for a
more multicultural focus in music education.
The National Black Music Caucus (NBMC),
an associated organization of Music Educators National Conference (MENC), was
formed in 1972 in response to the lack of
black perspective in the planning and programming of MENe's regional and national
conferences. The NBMC helped to focus
greater attention on multicultural issues in
music education. As a direct response to the
caucus's concerns, MENC set up the Minorities Concerns Commission. later renamed the
Multicultural Awareness Committee. The
1990 Symposium of Multicultural Approaches
to Music Education, which preceded MENe's
national in-service conference in Washington,
DC, was another milepost. That symposium
was co-sponsored by the Society of Ethnomusicology and the Smithsonian Institution,
and it brought together outstanding clinicians
and musicians.
In 1988, the Society of Ethnomusicology
organized a committee to work with educators in fostering the inclusion of world music
in the curriculum. That committee report
contained the following suggestions:
• summer workshops for teachers;
• the use of ethnomusicologists who would
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If music teachers expect to teach minorities effectively, they must go
to the source of the various cultures and learn to understand

hovv

their music caIne to be. The societal forces that make up the culture
interrelate to the culture's art, its religion, its family structures, its
sociopolitical ethos, its geography,
visit methods classes for music education majors and offer in-service workshops for music
teachers;
• workshops at state, regional, and national
conferences of MEI'<C and the professional
organizations of college music faculty members; and
• development of teaching materials such as
textbooks, recordings, filmstrips, and videotapes to further the study of world cultures in
the classroom.
For several years, the College Music Society (CMS) has also been calling attention to
the need for broadening multicultural perspectives in undergraduate
and graduate programs. In 1979, at its annual meeting, CMS
adopted a resolution encouraging multicultural music training at all levels, including inservice professional preparation.
Two years
later, during its Wingspread Conference, CMS
considered the content of music courses and
recommended
that global music (non-Western) be included in the offerings of college
music departments.
Since Wingspread, CMS
has offered summer workshops designed to
assist faculty in developing courses in world
music.
The organization also has sponsored [\VO
study groups to consider the content of the
undergraduate
music curriculum and the
preparation of college music teachers. CMS
gave both study groups the following
charges:
• To consider the responsibility of higher
education to our multicultural populace, thus
effecting a reassessment of the content and
values that inform the undergraduate music
experience;
• To consider what the undergraduate needs
to know and be able to do in order to participate in cultures of the United States within
the context of the various cultures of the
world and to demonstrate the competence
necessary for continuous learning and a life's
work in music.
• In addition, the study groups were to con-

Volume IV; Number 2

https://opencommons.uconn.edu/vrme/vol16/iss4/17

and its history.
sider the nature of the cultural leadership the
academic community should provide and the
nature of the vision the academic community
should develop as we approach the twentyfirst cenrury.>
The College Music Society meets annually,
but since 1985 has held several joint national
conferences (New Orleans, 1987; St. Louis,
1989; and Chicago, 1991) and developed
closer relationships with the Center for Black
Music Research, the American Musicological
Society, the Society for Ethnornusicology, the
Association for Technology in Music Instruction, and the International Association for the
Study of Popular Music. These conferences
have consistently drawn upon the expertise
of scholars, teachers, and ethnic musiciansmany indigenous to the area of the conference-who
presented information, performances, and demonstrations
of ethnic music
to conference participants.
The ational Association of Schools of Music ( JASM), the
principal postsecondary accrediting agency in
music, emphasizes in its current guidelines
that "all undergraduate
curriculum should
provide ... a repertory for study that includes
various cultures and historical periods.w

Curricular Change
Curricular revisions are at the heart of a
multicultural imperative in teacher education.
Ryder (982), Henderson (985), Shehan
(1985), Boyer-White (1988), Klocko (1989),
Anderson (992), and many others have
voiced this concern. Ryder states, "Elements
are introduced into curricula not only from
knowledge bases but from the perspectives
of those in charge of planning and teaching.
Guiding the formation of thought and reason
is serious business. It is utterly unreasonable
that such a pursuit should be conducted
without regard for the powerful impact of
societal diversity within which it takes place
and by which it is surrounded. "7

Beyer-white points ro yer another aspect
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of curricular concerns. She writes, "Many
first-year college students have a gravely limited perception of the aspects of life among

music scholarship, and a commensurate
increase in appropriate publications, textbooks,
and classroom materials .... A comprehensive

erhnic minorities that influence good teach-

curriculum would benefit everyone. Students

ing and effective learning. This lack of exposure is coupled with the reality that many
high school seniors who enter college music
programs are not from the inner city but
from the suburbs ... and have been nurtured
for years in an environment that is supportive and conducive to study of the arts. Because of this nurturing, such students are better able to understand and reproduce Western European music than are their inner-city
counterparts.
Since understanding and reproducing \\7estern European music are major
criteria for acceptance into music education
programs," Boyer-White continues, "these
more affluent applicants make up the largest
percentage of students accepted into such programs across the nation. These prospective
teachers will, in turn, teach as they were
taught. Our music education curriculum must,
therefore, be reflective of cultural diversiry.tf
Shehan (1985) expressed this view: "Two
conflicting sets of goals and approaches
emerge as professional artists, scholars, and
educators rally around the inclusion of all the
arts of the world into the restrictions of a
school curriculum: artistic and sociocultural.
A recommitment to multicultural arts education is a pledge to offer students the rich variety of the human capacity for creativity. It is
our moral obligation. "9 Her thoughts resounded in these words: "The process of reform should and must begin with the curriculum of conservatories, colleges, and universities which educate professional musicians.
What is suggested is a more balanced approach, which proclaims the equal importance
of the \X1estern and multicultural concepts that
recognizes America's multicultural diversity
and uniqueness" (Henderson, 1985)10
Klocko (1989) summarizes the issue of curricular change. He asked; "How can this
ideal be achieved when the current curriculum is devoted to training primarily Western
classical music specialists who then train
their students in the same manner? A global
music study requirement would generate a
demand for specialists in global music, a
concomitant increase in American and world

learning about music in the context of such a
curriculum find classroom music much more
relevant to their world.v-!
Since the early 1980s, calls for school restructuring and school reform efforts have
grown out of the realization that our nation
is at risk. These reform movements, once
regarded by most music educators as "not
our concern," can no longer be viewed with
detachment.
Teachers of music methods
must prepare future teachers to be effective
in a global world. School restructuring efforts are occurring at the state, district, and
building levels every day. Patchen (1991)
writes, 'There is barely a state department of
education that is not deeply in the midst of
redefining curriculum, school funding formulas, teacher standards, and student achievement standards.vlIncreasingly, state certification agencies are requiring students to
achieve minimal competencies that indicate
knowledge of the music of a variety of cultures. Field and clinical experiences (vocal
and instrumental) involving multicultural students are also imperative if our future music
educators are to be equipped to teach effectively; that is, to appropriately unite theory
with practice. What is more important to this
process is the uniting of the music being
taught with the students being taught.
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Research on Minorities in
Higher Education
Curriculum revisions and development efforts are indeed important steps forward.
Still, reforms that address only the curriculum
are not an adequate response to the current
crisis. For a truly new paradigm of higher
education to work, more emphasis should be
placed on the interaction between teacher
and learner. Lyman and Foyle (1990) found
that higher education generally accepts only
a single teaching and learning style, the competitive model. This must change before colleges and universities can successfully educate African-American, Native American, and
Hispanic students, who often learn better
through cooperative rather then competitive
modes of instruction. Some scholars argue
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that universities will stimulate more learning as teachDespite the rhetoric about the need for educaing styles change to accomtional reform, curriculum changes, new research,
modate minority students, the
and attention to evaluative processes, one must
global peoples they represent, and other students. (See
still ask what this means to the preparation of
box at right.)
future music teachers who must instruct minoriEarlier research (Henderties. A careful review of recent research reports
son, 1972)confirms that teachindicates that few empirical studies have been
ers' social and academic behaviors are inexorably condone that address the effect of specific music
nected with those of their
teacher behaviors on the social and academic
students and are reinforced
behaviors of minorities.
How do minorities
by the kinds and categories
develop
music
skill?
What
exactly are those
of music and instructional
processes chosen for classskills? To what degree are those skills learned?
room use. Data also indicate
Are there uniquely different ways to teach mithat nonverbal expressions
norities? What are the variables which enter into
convey attitudes and impressuch questions and affect the results? Are there
sions which may affect the
teaching-learning process and
specific teacher behaviors which would be more
may be of particular imporeffective than others?
tance in the acculturation of
minority children. Music researchers need to obtain a
more comprehensive understanding of the thinksufficient teaching materials drawn from miing-learning process of minorities, describe
nority cultures are unavailable to the music
appropriate activities for developing and reteacher education community.
inforcing music behaviors, determine transfer
In fact, in the past two or three years, more
effects of such behaviors, and conduct combasal music textbook series. ethnic music
parative studies regarding these effects. Are
source books, recordings, and audiovisual
there variances to the neo-Piagetian model
materials have been produced [see Campbell
where minorities are concerned) If so, what
(991), Anderson (991), George (987), and
Titon (1992)]. The profession seems to be
are those variances? Do all minorities reearnestly trying to add world music to classspond to all of the above in the same way?
How do their behaviors in specific music beroom instruction. Campbell (1992), for exhavior tasks compare to those of other racial
ample, reviewed 59 studies, about two-thirds
groups? In view of demographic forecasts,
of which were concerned with the developsuch data is vital for future music teachers.
ment of curriculum lessons. units and teachCertainly the teachers of these future teachers
ers' source books for teaching the music of
need to know answers to these questions.
specific ethnic groups. Twenty-eight of these
Two recent IVIENCpublications, General
investigations were untested, in other words,
NIl/sic Today (992) and NIl/sic Educators
"no data were gathered to suggest whether
journal (May, 1992) have distilled the perthe curricular materials for teaching of ethnic
ception that music education has not been
music traditions were effective in the develaddressing the issue of music education for
opment of students' knowledge of or about
minorities. These publications deal with the
music, listening skills, performance skills, or
values about music or music making.vl-'
challenges of multicultural music education.
Both list resource materials and sample lessonCampbell also has pinpointed a critical failing
plan strategies, discuss important curricula
which must be addressed. No amount of
concerns, and supply references for interteaching materials, strategies, and/or rhetoric

ested readers. It can no longer be said that
Volume IV, Number 2
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cation-the
acquisition of music literacy, development of specific music skills, knowledge, understanding and aesthetic appreciation of music as an art for every child, every
individual, evelY American. Rather, as
Campbell writes, "Despite all we know about
music, children, and teaching, unanswered
questions and even unsought solutions remain regarding school music introduction in
a pluralistic society ... For continued progress
toward teaching the 'world's music traditions
to diverse populations, research may illuminate the plan by which we achieve musical
and cultural goals."14
Two research studies (Taylor, 1992; Velasquez, 1992) presented during the MEl C national convention in New Orleans are representative of the kind of empirical research
music teacher education will need to draw
on for the work which lies ahead. The purpose of Taylor's study was to obtain objective information from a group of undergraduate college students enrolled in a traditional
music history survey course about their
knowledge of African-American music histmy, styles, and performance practices. He
also sought to determine whether demographic factors such as age, race, income,
gender, and music experience influenced
that knowledge. The results of the study indicated the students did not perform well on
a culture-specific test involving AfricanAmerican history. Results that measured the
effects of the variables on their knowledge
were also not significant. It was concluded
that students would not fare much better on
culture-specifics tests of Native American or
Hispanic American music, since those ethnic
groups are also underrepresented in elernentary, secondary, and postsecondary curricula.
Velasquez (992) conducted a descriptive
study that compared fourth and fifth grade
Mexican-American and Anglo-American students on singing pitch accuracy. Other variables considered were gender, home musical
environment, cultural identification, language
proficiency, and age. The results of the
study show no significant differences between Mexican- and Anglo-American students' ability to sing accurately in pitch, but
there were significant differences when srudents' scores were considered according to
40
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gender or home musical environments categories. Girls in both groups generally sang
more accurately than boys, and students

from stronger home music environments
generally sang better than students from
weak home music environments. There
were no significant differences for the effects
of cultural identification, language proficiency, or age. Velasquez concluded that
further investigation of the combined effects
of gender, cultural identification, and home
music environment is warranted. No doubt
we could also benefit from a replication of
the study using Native American and AfricanAmerican children as well.

Minority Students and Faculty
in Music Teacher Education
By the year 2000, the minority school-age
population will have increased by more than
30 percent. Recent projections for the Western Interstate Commission for Higher Education (WICHE) and the College Board (991)
cover the period 1986 to 1995 and focus only
on public school graduates, excluding the 11
percent of American students who graduate
from private high schools.
ationwide,
WICHE predicts tbat the number of public
high school graduates will decline 3.5 percent from 1986 to 1995, with whites accounting for much of the decrease. \'V1CHEalso
predicts a 2.6 percent decline for AfricanAmericans during this period. By contrast,
the number of Hispanic high school graduates will increase by 52 percent, while AsianAmerican high school graduates will net a 58
percent increase and ative Americans an 11
percent gain. These fluctuations will bring
about some fundamental changes in the racial and ethnic compositions of America's
high school graduates. The number of African-American graduates is expected to drop
in 1992 before rebounding in 1995.
Haberman (987), however, projects that
only five percent of all college students will
be from ethnic minorities. This is a problem,
for the growing minority student enrollment
in the public schools has increased the demand for commensurate minority faculty representation. The report of the CMS Committee on the Status of Minorities in the Profession (982) produced Racial and Ethnic Directions in American NIL/sic, consisting of a
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To bring minority students into the university, educators at all levels
must be more proactive in establishing a "pipeline" from kindergarten through graduate school.
cooperation but interaction ~ith

This ~ill involve not only school
industty and governrnent at the

local as ~ell as regional levels.
series of essays that explored curricular and
research developments; a statistical report on
the representation of ethnic minorities at colleges and universities (Floyd, 1982), and conclusions and challenges growing out of the
report. At that time, CMS membership was
more than 23,000. Of that number, 575 faculty were identified as ethnic minorities, and
only 360 were employed full-time in academe. The report strongly urged that an increase in minority faculty become a priority
in postsecondary education.
Yet nearly ten years later, according to
Rees (1991), ethnic representation of full-time
music faculty was only five percent. This
finding certainly denotes an alarming situation in music education in America as we
move toward the year 2000.
Unfortunately, student minorities are still
gravely underrepresented in our colleges and
universities as well. The American Council
of Education (ACE) (1991) has reported that
despite modest enrollment gains, minorities
made little progress in achieving parity with
whites in college participation during the late
1980s. Although recent data and future projections show more minorities graduating
from high school, many of these students are
not moving on to postsecondary education.
This trend is particularly true for AfricanAmericans and Hispanics, who enroll in college at much lower rates than whites
(WICHE, 1990). There are no corresponding
data for Native Americans and Asian-Amencans. In 1988, 64 percent of 18-year-old African-Americans graduated from high school,
but only 29 percent enrolled in college.
Among Hispanics that year, 48 percent
graduated from high school, and just 27 percent were enrolled in a postsecondary program. By contrast, whites registered a higher
graduation rate (71 percent) and the college
enrollment rate was 43 percent. Overall, African-Americans represented just 10.3 percent
Volume TV; Number 2
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of first-year freshmen at four-year colleges
and universities in 1988. Hispanics accounted for only 4 percent. The gap in college participation among races is primarily a
phenomenon that began in the 198005and
continues today (ACE, 1991)
At present, minority undergraduates at
most colleges and universities have few faculty role models to whom they can look for
inspiration and identification. This is a serious dilemma that will intensify as more minority students enter higher education. In
last year's status report, educators learned of
some small but important gains made by minority groups in degrees awarded from 1987
to 1989. Based on data from the National
Center for Education Statistics (990), the report showed that African-Americans and Hispanics made marginal gains in bachelor's and
master's degrees, halting a downward slide
from the 1970s. These gains. most evident
among women, were not nearly enough to
offset the major losses incurred during most of
the 1980s. Walker and Hamann (1992) found
that only 7.8 percent of college-bound AfricanAmerican students in their study indicated they
had a music teacher as a role model, and only
six of the 115 subjects identified a role model
who was also African-American.
To bring minority students into the university, educators at all levels must be proactive
in establishing a "pipeline" from kindergarten
through graduate school, involving not only
school cooperation but interaction with industry and government at the local as well as
regional levels. The New England Board of
Higher Education (NEBHE) has initiated just
such a program, including a minorities rolemodel component (NEBHE, 1991)
To overcome under-representation
of both
faculty and students, colleges and universities
clearly must develop successful recruitment
and nurturing models that are attractive to
minorities (Haw-kins, 1992). A truly compre41
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hensive recruitment and retention program can be costly,
but it pays off in providing all

students with a multicultural,

Has music education turned its back on minorities?
• If the under-representation of minorities
on the rosters of all-stare bands, choruses,
and orchestras is an indicator, the answer is
Yes.
• If the under-representation of minorities in
music teacher education programs in undergraduate and graduate colleges, universities,
and conservatories is an indicator, the answer is Yes.
• If their under-representation among music
faculties and administrators in public schools
and higher education is an indicator, the
answer is Yes.
Music education has not done a good job of
training minorities.

multiethnic faculty and a supportive
campus
climate.
Hawkins also suggests that
universities model minority
cultures in much the same
way that they now model the
predominant culture. Merely
creating a network of support
services for minority students
is not sufficient. Ethnic role
models and multicultural experiences are important to
the academic and social development of all students,
regardless oftheir ethnic background.
Colleges and universities
cannot become true models
of a just and secure society
unless minority students can
be assured that their cultural
integrity will be validated in both social and
intellectual terms. Such change is criticized by
those who fear a world in which the dominant thinking is not European in origin
(Noley, 1991). Training and retraining white
teachers to teach minorities will not end the
shortage of minority teachers, and efforts to
increase faculty diversity raise important
questions about prevailing models of the faculty role. Will the new, more diverse faculty
population fit easily into existing roles? If
not, who will make the adjustments, the new
faculty members themselves or their employing institutions? (Konrod, 1991)

Summary and Conclusions
Music education faces a tremendous task.
Every one of us in this complex profession,
in whatever specialty, must do as the Negro
spiritual says, "Keep your hand on the plow,
and hold on." Our collective wills must meet
the challenges that lie ahead. We must tenaciously work together toward an evolution of
a new generation of reflective practitioners
who are aware of the interrelatedness of
teacher/student learning behaviors, music
methods and materials, technology, curricula
development, sociocultural issues, and re-
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search and evaluation. To improve music
teacher effectiveness in the multi-ethnic classroom, we must prepare reflective teachers
who understand that what, how, and why they
teach is reflective of these interrelationships.
Music education has not done a good job
of training minorities. Ryder (982) concluded that "future implications for higher
education seem clear: If ethnic diversity is to
be more than intellectually admissible or cosmetic by reason of litigation, it will have to
become firmly embedded in the curriculum
and valued in the population. These value
systems will have changed to reflect the resolution of certain historical controversies, the
dissolution of certain myths, and abandonment of the conceits which hold one culture
to be fundamentally superior to another.'?"
It is urgent that some mechanism be created whereby the music education community can icientify the music educators and administrators in public schools and in higher
education who are developing new curricula
with the multicultural perspective at its core.
\Y/e need to know where they are and learn
about the content of the new curricula. And
how are teachers using the curriculum? To
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what extent are instructional materials and
methods being used, and how successful are
they? What specific teaching modes are being used, and how effective are they? What
evaluative measures are being instituted, and
what is being measured? Finally, what are
the results of those measures, particularly
and specifically with regard to minorities
achievement in music learning We must
'
teach minorities more effectively.
We also need to review and remold our faculty hiring practices in every area of the profession in order to achieve racial and ethnic
equality among our teaching and administrative ranks. Music teacher education is the
heart of this profession. All members of the
undergraduate and graduate music faculties
and administrators must take leadership roles
in dealing with the changes that will be demanded by our future pluralistic society. They
must understand that continuous and sustained efforts are needed to attract and retain
more minority faculty, and that this does not
mean hiring one or two minority candidates
and then returning to "business as usual:"
Committed institutions understand that attracting and retaining minority scholars from the
limited existing supply, though critically important is only part of the challenge. New
diversity plans pay close attention to the
whole pipeline. They are comprehensive and
aimed at increasing the future supply of minority academics and taking full advantage of
the historic opportunity universities will have
to diversify as the post-war professoriate retires between now and 201016

Notes
1. Member of Music Education Delegation to
Indonesia, sponsored by Citizens Ambassador Program, People to People. June 1990. Indonesia Delegationjournal contains lectures, demonstrations,
and papers delivered by the delegation and their
Indonesian counterparts.
"Multicultural Education:
An Evolving Issue in Teacher Education in the U.
S.," a paper delivered by this author, is included
in the journal.
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16. University of Wisconsin System, Achieving
p.49

References
American Council on Education. (991) Minorities in bigber education.
Tenth anriual status
report. \vashington, DC: Author.
Anderson. William M. (991)
Teaching music
uitb a multicultural approach. Reston, VA:
Music Educators National Conference.
Anderson. William M. (May, 1992) Rethinking
teacher education: The multicultural imperative. Music EducatorsIournal.
pp. 52-5'S.
Bover-White, Renee. (December, 1988) Reflect, ing cultural diversity in the music classroom.
Music Educatorsjournal,
pp. 50-54.
Campbell. Patricia Shehan. (991) Lessonsfront
the uorld. New York: Schirmer Books.
Campbell, Patricia Shehan. (Spring, 1992) Research for teaching music from a multicultural
perspective. Nlusic Educatorsjournal.
pp.
26-28.
College Music Society. (989) Music in the u ndergraduate curriculum:
A reassessment.
Study Group Report #7. Missoula, MT: Author.
Floyd, Samuel A. (1982) Analysis of the questionnaire and minority faculty profile study. In
Racial and ethnic directions ill American 1l1ltsic. Missoula, MT: College Music Society.
George, Luvcnia A. (987)
Teaching the music ()l
six different cultures. Danbury, CT: World
Music Press.
Haberman, M. (November, 1987) Recruiting and
selecting teachers for urban schools. New
York Clearinghouse on Urban Education; and
Reston. VA: Association of Teacher Education.
Hawkins, Billy C. (Spring, 1992) Declining black
representation.
Thoughts and Actions
8.(1).
Henderson. Carlesta. (972) The effect of in-service training of music teachers in contingent
verbal and non-verbal behavior. Unpublished dissertation, Columbia University.
Henderson, Carlesta. (Marchi April, 1985) Black
American music in arts education. Design for
Arts Education 85.(4).
Henderson, Carlesta. (June, 1991) Multicultural
education: An evolving issue in teacher education in the United States. journal cftbe
Citizens Ambassador Program, pp. 81-97.
Klocko, David G. (January, 1989) Multicultural
music in the college curriculum. Music Edu-

43
10

Henderson: Preparing Future Music
catorsIonrnal,
pp. 3ii-41.
Konrod, Alison ':1. (Fall, 1991) Faculty productivity and demographics.
Tbougbts and Actions
7 (2)

Lyman, Lawrenc« and

Harvey. (990) Cooperatire grouping for interactire learning.
Students. teachers. and administrators.
Washington. DC: I\FA Professional Library.
National Association of Schools of Music. (1991)
Handbook.
Reston. VA: Author.
New England Board of Higher Education. (1991)
Equitv a lid plu ralism action program. Boston: Author.
I\oley, Grayson. (Fall. 1991) Fear. higher education and change. Thoughts and Actions
7
105-114.
Patchen. JetIre}' H. (September. 1991). School
restructuring: Where do we go from here'
Music Educators Iournal. pp. 21-14.
Rees. Mary Anne. (1991) Minority representation
in music student and faculty populations.
Research paper presented at the College Music
Society National Conference, Chicago, IL.
Ryder. Georgia A. (1982) African American music. In Racial and ethnic directions ill American music. Missoula. MT: College Music
Society.

Shehan, Patricia K. (Marchi April, 1985) A recommitment to arts education. Designfor Arts
Education, 85 (4).
Taylor. Frederick. J. (1992) Multicultural education: A survey of the relationship between
demographic factors and knowledge of African-American music. Research Poster Session
at :'vIENCNational Conference, New Orleans.
LA.
Titon. Jeff T. (EeU. (1992) Worlds ofmusic. New
'York: Schirmer Books.
Tnivcrsitv of Wisconsin System. (1988) Achieringfacultv
A sourcebook (jf ideas
aile! success stories. Madison: Author.
Velasquez, Vivian. (992) A descriptive study of
Mexican-American and Anglo-American
children's singing and related cultural factors.
Research Poster Session. MEI\C National
Conference. "'ew Orleans. LA.
Walker. Linda NI. and Hamann. Donald L. (992)
The importance of African role models in music. Research Poster Session. MENC National
Conference, New Orleans. LA.
\vestern Intstate Commission on. Higher Education. (990)
The road to college: Educational progress by race and etbriicitiv. Boulder, CO: Author. ~
-----1

The Quarterly Journal of Music
Teaching and Learning
is currently seeking manuscripts for review and
possible publication in these forthcoming issues:
Music Education in Russia
Gender Issues in Music Education
Social Psychology of Music
Kaleidoscope III
Advice to Contributors: TQ reviews manuscripts prepared in any scholarly style,
such as Chicago or APA. The optimum length of papers is 15 to 20 typed,
double-spaced pages. The author's name should not appear on any of the
pages, but name, mailing address, and phone numbers should appear on the
cover sheet. Four copies of the paper, along with a Mac disk if possible, should
be sent to Doree N. Pitkin, Managing Editor, 77..1e Quarterly, 123 Frasier Hall,
University of Northern Colorado, Greeley CO 80639. Questions? Call (303) 3512254 during the morning hours or FAX (303) 351-1923 any time.
--------------~

44
Published by OpenCommons@UConn, 2021

Tbe Quarteriyjou.rnal

ofMusic

Teaching and Learning

11

